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TEACHING IN CONDITIONS OF PROLONGED STRESS: FROM
SURVIVAL TO EFFECTIVE LEARNING

The article examines the problem of organizing the educational process under
conditions of prolonged stress caused by armed conflict and chronic social instability. The
neurophysiological mechanisms of stress impact on the cognitive functions of educational
process participants are analyzed. The concept of the teacher’s dual burden in crisis conditions
is substantiated, along with the necessity of developing self-regulatory competencies as a
fundamental condition for effective teaching. Practical approaches to integrating psychological
stabilization elements into the learning process are proposed, drawing on Israeli trauma-
informed education experience (MAASE and BASIC PH protocols). The concept of continuity
restoration is revealed as a key pedagogical task in crisis conditions.
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BUKJIAJJAHHS B YMOBAX ITPOJIOHI'OBAHOI'O CTPECY: BIJ
B/ KNBAHHSA 10 EOEKTUBHOI'O HABYAHHSA

YV emammi 0ocnidocyemuves npobnema opeanizayii oceimmnbo20 npoyecy 8 ymosax
npoJIoH208AH020 CMpeCy, CNPUHUNEHO20 30POUNUM KOHQDIIKMOM Ma XPOHIYHOIO COYIANbHOIO
Hecmabinoricmio. Ananizylomvcs Heupo@iziono2iuni Mexanizmu eniugy cmpecy Ha KOSHImueHi
@ynryii yuacnuxie HaguAILHOZO NpoYecy, wo eumazdac 6i0 nedazoea poO3YMinHs 8IONOGIOHUX
Mexanizmie. 30Kkpema Ha20N0Wy€EMbCs HA MOMY, WO HAGUAHHS CIMAEC MONCTUGUM Jiuute MOoOi,
KON HEPB0BA CUCeMA 30amHA HAGYATNUC.

YV cmammi obrpynmosano Konyenyito nooGiliHO20 HABAHMAICEHHA Nedazo2a y
KpU308UX YMOBAX MA HeOOXIOHICMb (QOPMYBAHHS CAMOPE2YNAMOPHUX KOMNEMEeHMHOCMell K
6a3060i yMosu eghpexmugnocmi GUKIAOAYbKOI OisIbHOCHII.

3anpononosano npaxmuuni nioxoou 0o inmezpayii eieMenmie NCuUxono2iuHoi
cmabinizayii 8 HABUANLHUL NPOYec HA OCHOBI I3pailbCbKO20 A0CBI0Y MPAGMOIHPOPMOBAHO20
naguanns. Tax, poskpumo aneopumm 3acmocysanmsi npomokony MAASE ons weuoxoi
cmabinizayii  emoyiinoco cmany ma mooeni BASIC Ph, sxa 0o3eonse idenmugpixysamu
iHOUBIOyanbHi pecypcu cmilikocmi (KO2HImueHi, emoyiiiHi, coyianvhi, izionoeiuni, meopui
mowo) i euumens, i yunsi.

Poskpumo nonamms 8ionosnenns 6e3nepepeHoCcmi Kk Ko406020 3a60aHHs nedazo2d
8 YMO0BAX KpU3U.

Ha  ocnosi  npakmuunux — npunyunie — mpasma-inpopmMoeaHo2o — HABYAHHA
3aNPONOHOBANO MOOENb NEPEX0y GI0 «NedA202iKU GUICUBANHSLY, OPICHMOBAHOI HA MIHIMATbHE
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30epedicents QYHKYIOHY8aHHA, 00 «eheKmueHO20 HABGYAHHAY, WO 0A3VEMbC HA CMEOPEHHI
6e3neyHo2o0 npocmopy, eHyuKocmi ma 3MIyHeHHi MidcocobucmicHux 36 ’sskie. Haeeoeno
NOPIGHAHHA MPAOUYIliHOI | Kpu3060i MoOenell GUKIAOAHHS.

ITiokpecnioemvbess HeMuHyya mpancgopmayis. poni nedazo2a 6 Kpusoux ymoeax.
3asnaueno, wo eghexkmusnuii nedazoe 6 yMoeax Kpusu — ye nepeoycim pezyisimop Cmamy, Hocii
cmabinbHocmi ma npogionHux 6e3nepeperHocmi, i iuuie Nicia Yybo2o — 0JAcepeno 3HAHb.

Knrouosi cnosa: NPONOH206AHUL cmpec; neoazo2iuna OisnbHiCIb,
Mpasmoin@opmosanuii  nioxio; camopezyiayis; cmabinizayis;, oceima 6 yYMo8ax Kpusu,
be3nepepgHicmb.
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Problem statement in general form

The modern educational process in Ukraine increasingly takes place
in conditions of prolonged stress — war, uncertainty, losses and chronic
tension. In such conditions, the teacher ceases to be only a carrier of
knowledge: he becomes simultaneously a conductor of stability, a regulator
of the emotional field of the classroom and a carrier of a sense of «normality»
for students.

The above requires a rethinking of the approach to teaching: from
the transfer of knowledge — to the creation of conditions in which learning
becomes possible in general.

The relevance of the study is due to the insufficient development of
pedagogical approaches to learning in conditions of armed conflict in the
Ukrainian educational space, as well as the need to adapt international
experience — in particular Israeli — to domestic realities.

Analysis of recent research or publications

The modern scientific discourse regarding education under
prolonged stress demonstrates a transition from emergency response to the
formation of systemic resilience at all levels of education. Analysis of
international experiences, particularly from Ukraine and Israel, highlights a
radical shift in priorities where a «pedagogy of care» and emotional support
have become primary instructional goals. For instance, Y. Lavrysh,
I. Lytovchenko, V. Lukianenko, and T. Golub analyze the rapid adaptation of
Ukrainian educators to the full-scale invasion, emphasizing how emotional
support has superseded traditional academic metrics as a primary objective

[8].

Haykosuti xypHan « Psychology Travelogs », 2026, Ne 2 106


https://doi.org/10.31891/PT-2026-2-10
https://creativecommons.org/licenses/by/4.0/

Scientific Journal «Psychology Travelogs», 2026, Issue 2 ISSN 2786-5568

This shift toward resilience is deeply rooted in the psychological
state of the educator. In their study, M. Paller and E. Quirap investigated the
positive correlation between an educator’s belief in their professional
capabilities and their capacity to bounce back from workplace stressors [11].
Furthermore, R. Collie and A. Martin examine the longitudinal trajectory of
teacher well-being across a school term, discovering a significant decline in
vitality and professional growth as the term progresses. Their modeling
reveals that while a strong sense of relatedness with students is vital, those
who experience the sharpest drops in these interpersonal bonds suffer the
most severe declines in overall well-being [2].

A. Zarytska, O. Shapovalova, D. Puzikov, . Zubrytskyi, and
A. Karnaukhova analyze the critical state of teacher resilience in wartime,
revealing that while 70% of educators face high emotional exhaustion,
targeted interventions like psychosocial programs significantly reduce
anxiety and boost professional confidence. They conclude that building
teacher resilience is a systemic necessity that must be formally integrated into
national educational policies to ensure long-term stability [16].

Technological and managerial adaptations play an equally pivotal
role in maintaining educational continuity. The study by S. Londar,
O. Bosenko, and I. Gaiduk analyzes the managerial strategies and digital
interventions that have sustained the operational resilience of Ukraine's
education system, emphasizing the role of Al-driven analytics and cloud-
based platforms. By evaluating these empirical outcomes, their research
offers a repository of best practices and scalable contingency frameworks to
address structural vulnerabilities within European Union educational
infrastructures facing systemic volatility [9].

P. Kowitarttawatee and W. Limphaibool empirically demonstrate
that integrating Eastern and Western mindfulness perspectives significantly
enhances teacher resilience through novelty seeking and production,
providing a robust psychological framework to maintain professional purpose
despite global crises [5].

However, structural and financial challenges remain significant
hurdles. O. Kuklin, N. Azmuk, and I. Dernova conceptualize and assess the
resilience of the national higher education system, demonstrating that while
the system maintains structural integrity during wartime, current financial
resources are insufficient for long-term sustainability. They propose a
systematic framework for post-war reform focused on strengthening
resilience through three core factors of the educational ecosystem [6].
Similarly, H. Bondarenko surveys the most acute challenges since the 2022
invasion, highlighting a fundamental shift where educational quality has
transitioned from a state responsibility to a personal burden for parents and
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self-disciplined students. Despite systemic issues such as severe funding
shortages and infrastructure disruptions, she emphasizes the heroic
persistence of educators and the necessity of international efforts for recovery

[1].

Ultimately, the successful transition from survival to effective
learning requires a comprehensive approach. International support programs
have already demonstrated the effectiveness of fostering «resilience hubs»
within schools to ensure learning continuity despite ongoing security threats
[14]. This holistic strategy must integrate technological innovation with deep
psychological support and the development of resilience among all
stakeholders to sustain the educational process in an increasingly volatile
world.

The purpose of this article is to systematize existing approaches to
organizing the educational process in conditions of prolonged stress and to
offer a practical model for the pedagogical community.

Presentation of the main research material with full justification of the
obtained scientific results

Stress as a physiological reality of learning

Prolonged stress affects not only the emotional state, but also
directly the cognitive functions of participants in the educational process. The
key manifestations of this impact include: decreased concentration,
deterioration of working memory, weakening of analytical abilities, increased
impulsivity or, conversely, inhibition of reactions.

These changes are associated with the activation of the body’s
survival systems. In a state of threat, the brain goes into the «reaction» mode
(fight-flight-freeze), suppressing the functions of the prefrontal cortex, which
is responsible for planning, critical thinking and assimilation of new material
[12; 15]. According to the concept of trauma-informed approach, such
reactions are «normal reactions to abnormal circumstances» [4] and not signs
of psychopathology, which is fundamentally important for pedagogical
practice.

Conclusion: ignoring the physiological mechanisms of stress makes
teaching ineffective regardless of the quality of methodological support.

Double load of the teacher

A teacher in crisis conditions is in a fundamentally different position
compared to a standard pedagogical situation: he is simultaneously a person
who himself experiences stress and a person who supports others. This
combination of roles creates a double psychophysiological load.
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Among the main consequences of this phenomenon are: emotional
exhaustion (burnout), reduced teaching efficiency, as well as secondary
traumatic stress — a condition that arises as a result of constant contact with
someone else’s trauma [3]. Therefore, the key task of a modern teacher is not
to «hold on» through willpower, but to systematically master self-regulation
skills.

Self-regulation as a basic pedagogical competence

Effective teaching in stressful conditions is impossible without
developed self-regulation skills. This is confirmed by both neurobiological
research [13] and the practice of working in armed conflict zones.

One of the basic self-regulation tools tested in the practice of Israeli
education is the «4 Elements» protocol, which provides for four levels of
intervention [10]:

1) Air — regulation of breathing as a primary tool for calming the
nervous system;

2) Water — activation of bodily sensations through contact with
temperature stimuli;

3) Earth — working with muscle tension through grounding and
physical exercises;

4) Fire — restoration of energy and directing it into action.

These techniques allow to reduce physiological arousal, restore a
sense of control over the body and restore the ability to cognitive activity. It
is fundamentally important: self-regulation is not a «pause from work», but a
prerequisite for the effectiveness of the work itself.

Integration of stabilization protocols into the educational process

In conditions of crisis, it is not enough to teach only the subject. It
is necessary to integrate elements of psychological stabilization directly into
the structure of educational activities. Let us consider the main models of
such integration.

MAASE Protocol

The protocol of primary emotional support, developed in the system
of the Israeli psychological assistance service by Dr. Moshe Farhi, includes
the following components: establishing contact, asking guiding questions,
organizing activities and restoring the chronological sequence of events [10].

In a pedagogical context, the use of this protocol allows: to reduce
students’ disorientation at the beginning of the lesson, to restore a sense of
control and predictability, and to activate thought processes through
structuring experience.

BASIC PH Model

The model, developed by Prof. Mooli Lahad, describes six channels
of stress management: Belief (beliefs and values), Affect (emotions), Social
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(social support), Imagination (imagination), Cognition (thinking), Physiology
(physiology). The acronym BASIC PH defines the main «bridges» between
a person and a stressful situation [7].

In the educational process, this model involves the use of different
channels of influence: logical-analytical, emotional, interactive — social,
channel of imagination — creativity, channel of faith and convictions, and
bodily. A teacher who consciously varies the channels of material delivery
increases the accessibility of learning for students with different types of
stress reactions.

Restoring continuity as a pedagogical task

The key idea of the trauma-informed approach is that stress destroys
the sense of «life as a process». Researchers identify several levels of this
continuity, the disruption of which is characteristic of crisis conditions:

—  cognitive continuity — a stable understanding of the world

picture;

—  functional continuity — the preservation of social roles;

— social continuity — maintaining meaningful connections;

— emotional continuity — access to one’s own experiences;

—  psychophysiological continuity — a sense of bodily stability
[10].

The task of a teacher in a crisis is not only to teach, but also to
systematically support the student in returning to the state of «I am alive and
functioning». This is the basic dimension of trauma-informed learning.

Practical principles of trauma-informed teaching

Based on the analysis of Israeli experience and theoretical material,
five key principles of organizing the educational process in stress conditions
can be identified:

— normalization: the teacher directly informs students that their
reactions are normal («You are fine — this is a normal reaction»);

— legitimization: creating conditions in the learning space where
the student can feel and express different emotional states;

— simplicity and structure: short, clear instructions; regular
repetition of key points; predictable structure of the lesson;

— activation: engaging students through micro-actions, simple
tasks, physical activity — in order to overcome the state of freezing;

—  contact: consciously maintaining visual, verbal and emotional
contact as a tool for regulating the student’s nervous system.

Transformation of the role of the educator in crisis conditions

The analysis of the considered approaches allows us to record a
systemic shift in the understanding of the role of the educator. Table 1
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summarizes the key differences between the traditional and crisis models of

teaching.

Comparative characteristics of teaching models

Table 1

Traditional model

Crisis model

Knowledge transfer

Creating conditions for learning

Success control

Functioning support

Assessment

Regulation of the state

Provision of information

Stabilization

Subject competence

Regulatory competence

Conclusions and prospects for further research

Teaching in conditions of prolonged stress is not just an adaptation
of pedagogical methods, but also a fundamental change in the role of the
teacher. The analysis allows us to formulate the following conclusions:

—  prolonged stress has a direct neurophysiological impact on all
participants in the educational process, which requires the teacher to
understand the relevant mechanisms;

—  the double load of the teacher in crisis conditions necessitates
the priority development of self-regulatory competencies;

— lsraeli experience (MAASE, BASIC PH protocols) offers
systematic and proven tools for integrating psychological stabilization into
the educational process;

— an effective teacher in a crisis is first and foremost a regulator
of the state, a carrier of stability and a conductor of continuity, and only then
a source of knowledge.

Learning becomes possible only when the nervous system is capable of
learning. Therefore, in conditions of stress, we first restore a person — and only
then teach.

Future research should focus on the longitudinal monitoring of
neurophysiological impacts on learning, alongside the empirical evaluation of
cross-cultural adaptations for stabilization protocols like MAASE and BASIC Ph.
There is a critical need to develop specialized teacher training curricula that
prioritize self-regulatory and trauma-informed competencies over traditional
pedagogy to prevent secondary traumatic stress. Additionally, further inquiry
should explore the integration of Al-driven tools for real-time emotional
monitoring and the role of institutional support systems in sustaining the
psychological health of the educational ecosystem during prolonged crises.
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